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The	National	Core	Arts	Standards	in	Dance	Education:	
A	User’s	Handbook	

	
By	Rima	Faber,	Ph.D.	

Chair,	Dance	Task	Force	of	National	Coalition	for	Core	Arts	Standards	
	
Standards	for	Dance	are	not	new.		Back	in	1994,	President	Clinton	signed	into	law	Goals	2000:	The	
Education	Act	which	required	“world	class”	education	in	the	core	subjects	of	English,	mathematics,	
science,	foreign	languages,	civics	and	government,	economics,	history,	geography,	and	the	arts.	The	arts	
included	dance,	music,	theater,	and	visual	arts.	On	March	11,	1994,	Richard	W.	Riley,	U.S.	Secretary	of	
Education,	formally	accepted	the	National	Standards	for	Arts	Education	(Consortium	of	National	Arts	
Education	Associations,	1994)	at	a	press	conference	held	in	Washington,	DC.	The	headline	on	the	front	
page	of	the	Washington	Post	the	next	morning	proclaimed,	“Proposal	Would	Make	Arts	a	School	Staple,	
Not	a	Frill.”	(Trescott,	1994)	It	was	the	first	national	acknowledgement	that	the	arts	are	basic	to	good	
education.	(Faber,	1997)	
	 For	those	of	you	who	reject	the	idea	of	dance	standards	as	a	regimen	being	commanded	by	
central	government,	please	know	that	standards	are	not	mandated	by	the	Department	of	Education.	
They	are	voluntary.	The	Department	of	Education	“encourages”	the	implementation	of	standards	
through	financial	incentives,	but	has	no	legal	recourse	for	their	enforcement.	(Faber,	1997)	However,	
the	standards	provide	clear	guidance	and	49	of	the	50	states	adopted	the	1994	standards	as	a	model	for	
development	of	their	own	state	standards.	(The	one	state	that	didn’t	was	Utah	because	it	had,	and	still	
supports	excellent	state	standards	for	its	great	many	highly	developed	dance	programs).	
	 The	creation	of	the	National	Standards	for	Dance	Education	produced	in	1994	played	a	great	
role	in	the	formation	of	National	Dance	Education	Organization.	They	were	developed	under	the	
National	Dance	Association,	which	functioned	as	an	arm	of	the	American	Alliance	for	Health,	P
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and	creative	thinking	skills;	dance	in	various	cultures	and	historical	periods;	dance	and	healthful	living;	
and	dance	and	other	disciplines	These	content	areas	remained	consistent	and	did	not	change	as	the	age	
of	students	progressed.			
	 Achievement	Standards	defined	the	level	of	performance	expected	for	each	student	age.	
Achievement	was	not	specific	to	genre	or	dance	vocabulary,	but	outlined	general	levels	of	
demonstrating	knowledge	and	understanding	in	dance.	The	focus	was	not	to	train	dancers	but	to	
introduce	students	to	dance	as	an	enjoyable	and	creative	activity	and	for	students	to	learn	to	appreciate	
dance	as	a	form	of	communication	with	cultural	and	historical	significance.	
	 The	1994	standards	were	a	fabulous	beginning.	They	had	great	impact	in	bringing	attention	to	
the	public	and	school	administrators	that	dance	was	an	art	form	with	content	worthy	of	inclusion	in	
education	by	a	dance	specialist,	not	a	gym	coach.	
	 In	the	meanwhile,	NDEO	was	formed	to	“advance	dance	education	in	the	arts.”	(NDEO	Mission	
Statement,	1998).	NDEO	initially	set	out	to	disseminate	the	1994	standards	for	dance	and	bought	a	huge	
storehouse	of	copies	from	NDA.	However,	in	training	dance	educators	to	use	the	standards,	it	became	
increasingly	evident	there	were	issues	to	overcome:	
	 	

1. Dance	educators	in	schools	would	look	at	seven	Content	Standards	and	become	intimidated,	
overwhelmed,	and	even	confused	by	how	many	areas	they	were	asked	to	cover.		

2. The	NAEP	Framework	for	the	national	assessments	(NAEP,	1994)	to	measure	what	students	
knew	and	were	able	to	do	in	the	arts	were	constructed	in	a	content	structure	of	“Creating,	
Performing,	and	Responding,”	which	did	not	fit	smoothly	with	the	seven	Content	Standards.	
(NAEP,	1994)	

3. Standards	were	also	needed	for	ages	in	early	childhood,	and	therefore	Standards	for	Dance	in	
Early	Childhood	were	developed	for	ages	birth	through	5	years	that	aligned	with	the	standards	
developed	for	older	students.	(NDEO	2005)	

4. The	language	used	focused	on	dance	as	an	activity	in	educational	institutions	and	alienated	the	
majority	of	dance	teachers	practicing	in	studios.	Standards	were	needed	that	used	language	and	
terminology	more	closely	aligned	with	artistic	language	within	the	field	of	dance.	

5. Focus	was	needed	on	the	artistic	processes	of	dance	in	arts-making	that	aligned	dance	
education	more	closely	with	dance	as	an	art	form	versus	understanding	dance	as	an	activity.		

	
	 The	2005	NDEO	Standards	for	Learning	an
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It	is	assumed	that	teachers	will	rephrase	them	at	the	level	their	students	would	understand.	This	is	also	
true	for	the	Essential	Questions,	although	many	of	these	are	basic	to	all	ages.	Essential	Questions	inspire	
a	Socratic	pedagogy	of	thoughtful	investigation	and	examination.	They	place	the	standards	in	a	larger	
and	purposeful	context.	
	
Backwards	Design	
The	standards	were	built	using	a	“backwards	design”	process.	We	started	by	examining,	“What	do	we	
want	our	students	to	know	and	be	able	to	do	when	they	graduate	high	school?”	
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The	two	Big	Ideas	in	Explore	are:	

	
a. Sources	for	Movement	Ideas:	Source	standards	are	ideas	about	how	to	release	invention	in	

movement.	How	do	we	find	ideas	for	dancing?		How	do	we	inspire	new	ideas	for	
movement?	What	movement	ideas	will	help	students	learn	dance	through	experiences	and	
self-discovery?	Ideas	for	generating	dance	are	based	on	the	age,	experiences,	and	
developmental	understanding	of	dance.		

b. Movement	Generation	and	Development:	New	movement	possibilities	are	found	through	
manipulating	movements	or	dance	structures,	problem	solving,	communicating	an	artistic	
intent,	and	using	movement	as	a	language	for	expression.	Awareness	of	movement	and	
dance	structures	as	artistic	design	and	communication	to	fulfill	an	idea	will	foster	greater	
creative	freedom	and	the	ability	to	generate	a	personal	artistic	“voice.”		

	
Plan:	Anchor	Standard	2	-	Organize	and	develop	artistic	ideas	and	work.	
In	order	to	develop	a	dance	composition	or	a	dance,	a	choreographer	must	make	movement	
choices	that	fulfill	the	artistic	intent	or	main	idea	of	the	dance.	Movements	are	identified,	
defined,	determined,	chosen,	developed,	constructed,	and	applied.	Planning	can	be	individual	or	
collaborative,	and	includes	planning	for	a	performance.			
	
The	two	Big	Ideas	in	Plan	are:	
	
a. Dance	Structure:	Clear	compositional	structure	and	a	variety	of	choreographic	devices	help	

develop	a	well-composed	and	interesting	dance.	Understanding	and	use	of	narrative	
structure	guides	student	to	develop	a	strong	beginning,	development	of	content,	and	
conclusive	ending.	The	standards	emphasize	effective	use	of	dance	elements;	the	body	in	
motion	using	time,	space,	and	energy.	Movements	are	organized	to	expand	movement	
patterns	and	possibilities	and	communicate	and	intensify	the	main	idea	of	the	dance.				

b. Meaning	and	Content:	Although	the	standards	are	not	limited	to	ballet	or	modern	dance,	
meaning	and	content	are	emphasized.	The	meaning	can	be	of	cultural	content	and	therefore	
apply	to	any	genre	of	dance.	All	dances	have	content	that	reflects	values	and	beliefs	of	the	
culture	from	which	it	is	derived.		Dances	therefore	have	a	cultural	or	contextual	meaning	
that	is	their	organizing	force.	
	

Revise:	Anchor	Standard	3	-	Refine	and	complete	artistic	work.		
Excellent	work	is	rarely	executed	in	the	first	version	and	valuable	learning	is	gained	from	a	
process	of	revision.	Feedback	from	teacher	and	peer	response	provides	helpful	suggestions	that	
inform	the	revision	process.	Revision	involves	applying	suggestions,	feedback,	
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c. Practice	and	Rehearsal	Strategies:	Preparing	for	a	presentation	or	performance	is	often	a	goal	
for	studying	dance.	Classes	have	demonstrations,	schools	have	shows	or	concerts,	studios	have	
recitals,	and	dance	of	other	forms	are	enjoyed	in	communities.	Effective	practice	and	rehearsal	
is	a	skill	necessary	for	improvement.	The	verbs	applied	in	these	standards	are:	repeating,	
recalling,	coordinating,	cooperating,	and	colla
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	 Dance	educators	are	not	generally	taught	assessment	techniques	and	the	process	may	be	
daunting	for	you.	It	is	hoped	these	MCAs	will	serve	as	a	guide	so	you	can	reap	the	benefit	of	clarity	
about	your	students’	achievements	whether	or	not	your	administrators	require	evidence.	
	
	
Myths:	
	
A	number	of	myths	have	been	expressed	by	the	general	public	about	standards,	mainly	by	people	who	
have	not	examined	the	dance	s
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